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 Abstract: Learning strategy has been an important topic of English language among teachers, researchers 
and syllabus designers in the history of English language teaching. Learning strategy and English 
language occupy the central role in teaching and learning in EFL setting. This paper discusses learning 
strategies and English language teaching in English foreign language in Iran. The aim of this research 
paper was to report the results of learning strategies of a group of twenty Iranian students of English, 
doing their post-graduation. The subjects for this research paper were Persian –speaking students doing 
M.A. course in Persian Gulf University, Bushehr. In this research paper, two sets of questionnaires were 
conducted. The first set was a background questionnaire consisted of subjects, gender, age and language 
attitude etc. The other test was the original test of willing (1994) survey included learning strategies 
questionnaire. This test consisted of twenty nine –items. Results of the analysis of this paper revealed that 
leaning strategies is an important criterion in getting the English knowledge of EFL students in their 
class.. 
Keywords: learning strategies, English language, EFL learners, teaching strategies, English foreign and 
second language. 
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 Abstract: Стратегия обучения была важной темой английского языка среди учителей, 

исследователей и разработчиков учебных программ в истории преподавания английского языка. 
Стратегия обучения и английский язык занимают центральное место в преподавании и обучении 
в среде EFL. В этой статье обсуждаются стратегии обучения и преподавания английского языка на 
английском иностранном языке в Иране. Цель этой исследовательской работы состояла в том, 
чтобы сообщить о результатах изучения стратегий группы из двадцати иранских студентов, 
изучающих английский язык, в аспирантуре. Испытуемыми для данной исследовательской работы 
были говорящие на персидском языке студенты, проходящие курс магистратуры в Университете 
Персидского залива в Бушере. В данной исследовательской работе было проведено два набора 
анкет. Первый набор представлял собой фоновый вопросник, состоящий из предметов, пола, 
возраста, отношения к языку и т. д. Другим тестом был оригинальный тест на готовность (1994 г.), 
включающий опросник по стратегиям обучения. Этот тест состоял из двадцати девяти пунктов. 
Результаты анализа этой статьи показали, что стратегии обучения являются важным критерием в 
получении знаний английского языка учащимися EFL в своем классе. 
Keywords: стратегии обучения, английский язык, изучающие английский язык, стратегии 
обучения, английский иностранный и второй язык. 
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Introduction 

The theory of learning strategy has had an enormous effect on empirical 

studies in language teaching in general and English in particular in the last 

decades. Today, it has also been used as a methodological tool to teach English in 

EFL class. Knowledge of the learning strategy as one of the important topics of 

English language teaching is one thing. Developing competence of this knowledge 

in English teachers and students is another. A question arises why learning strategy 
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is important in language teaching. Our main point in this paper is that learning 

strategy gives English teachers and students the tools they need to develop the 

knowledge of English language in classrooms and is thus an essential part of 

English language teaching. There is no doubt that learning strategy can successfully 

handle a number of English problems and it proposes learning strategies in 

teaching English for teachers. Indeed, we can say that the main aim of learning 

strategy is to provide English teachers and students with what they need to reach 

their purpose so that they can progress in the four skills (speaking, listening, 

reading and writing) in English. 

Material and Methods 

Active learning was first defined by Bonwell and Eison in1991as ―anything 

that involves students in doing things and thinking about the things they are 

doing‖ . Growing from developments in adult, cognitive, and educational research, 

active learning responds to traditional lecture formats with more engaged activities 

that invite students to participate in learning, including developing conceptual 

awareness, applying knowledge through experience, and transferring skills across 

contexts. Active learning helps students to ascend Bloom’s Taxonomy from 

remembering and understanding to analyzing and creating. 

Thus, active learning may be distilled into two kinds of activities: 

Doing things: Activities like discussion, idea mapping, and debate require 

students to construct knowledge through higher order thinking (such as recalling, 

applying, analyzing, evaluating, synthesizing, and verbalizing concepts). This 

contrasts knowledge passively transmitted to students solely via listening, 

transcribing, memorizing, and reading. 

 

Thinking about the things [students] are doing: Although not always explicitly 

noted in active learning literature, metacognition—students’ thinking about their 

own learning—promotes active learning by acquainting students with their own 

learning habits. Metacognition promotes students’ ability to self-assess and self-

regulate themselves as learners. Metacognition often happens through student 

feedback methods, which open up student-instructor dialogue about teaching and 

learning methods. 

Active learning is also commonly associated with inclusive teaching. It has 

been empirically shown to improve learning outcomes for students, particularly for 

students from underrepresented groups and first generation college students; to 

reach ―a diversity of students‖; and to build ―higher- order thinking skills‖ across 

engaged student populations  Active learning therefore can help improve class 

climate by promoting interconnections between students, which can enhance the 

sense of belonging and motivation for marginalized students and those with 

differing levels of academic preparation. 

http://ctl.yale.edu/FacultyResources/Student-Learning
http://ctl.yale.edu/BloomsTaxonomy
http://ctl.yale.edu/MetacognitioninClassrooms
http://ctl.yale.edu/FacultyResources/Feedback-Student-Learning
http://ctl.yale.edu/FacultyResources/Feedback-Student-Learning
http://ctl.yale.edu/InclusiveTeachingStrategies
http://ctl.yale.edu/ClassClimates
http://ctl.yale.edu/ClassClimates
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Instructors may also consider teaching in an Active Learning Classroom, an 

environment that promotes active learning through flexible seating, surrounding 

whiteboards, and digital displays. Yale features several ALCs that instructors 

can reserve. 

Results 

Active learning includes techniques for large lecture courses in auditoriums 

with fixed seating, as well as for small classes with students seated in seminar-style 

rooms. 

1.) Activities to supplement lectures without major modifications to course 

structure 

Clarification pauses and collaborative note-taking - The instructor pauses 

during lecture and asks students to take a few minutes to summarize in writing 

what they have just learned and/or consolidate their notes. Students may then 

exchange notes with a partner to compare, in order to catch key ideas that a student 

might have missed or misunderstood. The instructor can then field clarifying 

questions. 

Retrieval practice / one-minute papers - At the start of class, students write 

down major points they can remember from the previous class. Similarly, at the 

end of class students write down key takeaways and consider logical next steps. 

The instructor might review responses in class and encourage questions. 

Think-pair-share activities - Students work individually on an active learning 

assignment or formative assessment activity (such as one-minute papers or an 

example problem). They then compare their responses with a partner and 

synthesize a joint solution, and then share with the entire class. This and other 

discussion activities are explored further. 

Demonstrations - Students predict the outcomes of a demonstration. After the 

demonstration, the instructor asks them to discuss the observed result and how it 

may have differed from their prediction. The instructor then follows up with a 

detailed explanation. Demonstrations may be enhanced through tools like open 

educational resources or 3D printing. 

Polls - Utilizing Poll Everywhere or some other audience response system, the 

instructor poses a multiple-choice question. Students work on the problem 

individually or in think-pair-share small groups, and use clickers or online surveys 

to report their answers. The instructor shows the class distribution and explains the 

solution. 

Discussion 

More techniques for effective lectures can be found here. 

2.) Activities to supplement lecture time with active-learning 

individual/partner/group work 

https://ctl.yale.edu/faculty-resources/managing-classroom/active-learning-classrooms
https://ctl.yale.edu/teaching/teach-our-space
https://ctl.yale.edu/faculty-resources/instructional-tools/open-educational-resources
https://ctl.yale.edu/faculty-resources/instructional-tools/open-educational-resources
https://ctl.yale.edu/faculty-resources/instructional-tools/using-3d-print-models-classroom
http://ctl.yale.edu/AudienceResponseSystems
http://ctl.yale.edu/EffectiveLearning


Fars Int J Edu Soc Sci Hum 10(12); 2022;  

321 Publishing centre of Finland 

Large-Group Discussion - Students discuss a topic in class based on a reading, 

video, or problem. The instructor may prepare a list of questions to 

facilitate discussion. 

Sequence reconstruction - Instructor gives students jumbled steps in a process, 

and asks them to work together to reconstruct the proper sequence. More ideas 

about this and related group work techniques can be found. 

Error identification - Instructor provides statements, readings, proofs, or other 

material that contains errors. Students must find and correct the errors. 

Categorizing grids - Instructor gives students several important categories and 

a list of scrambled terms, images, equations, or other items. Students sort the terms 

into the correct categories. 

Interactive Lecture - Instructor breaks up the lecture at least once per class for 

an activity that lets all students work directly with the material. More information 

on effective lectures can be found. 

Active Review Sessions - Instructor poses a question which students work on 

in groups or individually. Students are asked to show their responses to the class 

and discuss any differences. 

Inquiry Learning - Instructor presents a major concept and then asks students 

to make observations, pose hypotheses, and speculate on conclusions. 

Brainstorming - Instructor provides a topic or problem and then asks for 

student input. After a few minutes, the instructor asks for responses and records 

them on the board. 

Role Playing - Students use dramatic techniques to get a better idea of the 

concepts and theories being discussed. They might stage dialogue in a case study, 

act out a scene in a literature class, produce a mock debate of a historic issue, or 

present (within a safe context) problematic social responses requiring discussion. 

Jigsaw Discussion - Students are divided into small groups that discuss 

different but related topics. Students then shuffle to create new groups with one 

student from each of the original groups. In these new groups, each student is 

responsible for sharing key aspects of their original discussion. The second group 

must synthesize and use all of the ideas from the first set of discussions in order to 

complete a new or more advanced task. More information about this and related 

discussion techniques can be found here. 

More techniques for effective lectures can be found here. 

3.) Activities to strengthen student motivation and metacognition 

Learning goals - Students create a list of skills and topics they would like to 

cover in the course, and air any concerns they have about the syllabus and course 

design. Instructors can also share and explain their own intended learning 

outcomes and invite students to add their own. Often, activities like these can be 

particularly effective in the first class / first five minutes of a class session. 

http://ctl.yale.edu/EffectiveClassDiscussions
http://ctl.yale.edu/EffectiveClassDiscussions
http://ctl.yale.edu/EffectiveLearning
http://ctl.yale.edu/IntendedLearningOutcomes
http://ctl.yale.edu/IntendedLearningOutcomes
http://ctl.yale.edu/Beginning-End-Class
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Ice breakers - Students learn each other’s names and interests to facilitate 

group/partner work later in the semester. 

Discussion ground rules - Instructor cultivates an inclusive class climate by 

working with students to create ground rules for discussion. 

Case studies - Instructor engages students with real-life stories that help them 

integrate their classroom knowledge with their knowledge of real-world situations, 

actions, and consequences. Case-based learning is common in management, law 

and medicine, but can be utilized in a variety of settings. 

Experiential Learning - Instructor facilitates site visits that allow students to 

see and apply theories and concepts. For example, students can visit museums or 

libraries, engage in field research, or work with the local community. Experiential 

learning may also include 3D printing, under the right knowledge circumstances. 

More information about field trips and experiential learning at Yale can be 

found here. 

Self-Assessment - Students receive a quiz (ungraded) or a checklist of ideas to 

assess their understanding of the subject. Instructors can consider formative 

assessment, which offers opportunities for reflection during learning and class, or 

summative assessment, which examines knowledge gained at the end of a unit or 

term. More information about student assessment can be found here. 

Student-generated test questions - Instructor provides students with a copy of 

learning goals for a particular unit and a figure summarizing Bloom’s Taxonomy. 

Groups of students create test questions corresponding to the learning goals and 

different levels of the taxonomy. 

Peer Review - Students complete an individual homework assignment or short 

paper. Before the assignment is due, students submit one copy to their partner or 

group, and then provide each other with critical feedback. 

Instructors may also consider teaching in an Active Learning Classroom, an 

environment that promotes active learning through flexible seating, surrounding 

whiteboards, and digital displays. Acknowledgement 

Yale features several ALCs that instructors can reserve. 

ABL Connect(link is external) (Posted Resources, Harvard University) 

Active Learning(link is external) (Essay and recommendations, Vanderbilt 

University Center for Teaching) 

Active Learning Continuum(link is external) (Recommendations, University of 

Michigan) 

Active Learning Day(link is external) grew from a White House Initiative to 

improve the quality and scope of active learning in STEM classrooms. The practice 

continues in association with the AAC&U(link is external). 

http://ctl.yale.edu/ClassClimates
http://ctl.yale.edu/faculty-resources/strategies-teaching/case-based-learning
https://ctl.yale.edu/faculty-resources/instructional-tools/open-educational-resources
http://ctl.yale.edu/Experiential-Learning-Field-Trips
http://ctl.yale.edu/FacultyResources/Feedback-Student-Learning
http://ctl.yale.edu/BloomsTaxonomy
https://ctl.yale.edu/faculty-resources/managing-classroom/active-learning-classrooms
https://ctl.yale.edu/teaching/teach-our-space
https://ablconnect.harvard.edu/
https://cft.vanderbilt.edu/active-learning/
http://www.crlt.umich.edu/sites/default/files/resource_files/Active%20Learning%20Continuum.pdf
https://obamawhitehouse.archives.gov/blog/2016/10/25/active-learning-day-america
https://www.aacu.org/whats-new/join-aacu-and-pkal-celebrating-active-learning-week
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CourseSource(link is external) (―open-access journal of peer-reviewed teaching 

resources for undergraduate biological sciences‖; focus on active learning and 

alignment with learning goals) 

Engaging Students in the Classroom and Beyond(link is external) (Videos, 

University of Michigan) 

Promoting Active Learning(link is external) (Essay and recommendations, 

Stanford University) 

Interactive Classroom Activities(link is external) (Recommendations, Brown 

University) 

National Center for Case Study Teaching in Science(link is external) (database 

featuring hundreds of accessible STEM- and social science - based case studies) 

Wieman’s Observation Guide for Active-learning Classroom(link is 

external) (Assessment, Stanford University) 

The downloads section (bottom) features a printable handout version of this 

web page. 
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