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The global processes of informatization of society - the increase in the amount
of textual information every year, the presentation of new requirements for its
analysis, systematization and processing speed determined the need to develop
new approaches to learning. Teachers are faced with the task of preparing people
capable of quickly perceiving text and processing large amounts of information,
helping them master modern strategies, methods, and technologies. The key to the
success of a modern person is the ability to extract the necessary information from
various sources and use it effectively, therefore, today the problem of teaching
reading is becoming relevant in the light of the modernization of general education.
But over the past decades, there has been a decrease in interest in reading, the level
of reading competence, which, of course, affects the results of schooling. The
decline in interest in books and reading in connection with the development of the
media is observed throughout the world. Semantic reading is a fairly new concept
in pedagogy. According to the definition of A.A. Leontiev, semantic reading is the
perception of graphically designed textual information and its processing into
personal-semantic attitudes in accordance with the communicative-cognitive task.

Reading competence is a necessary condition for students to master almost all
academic disciplines. The possession of semantic reading skills contributes to
productive learning and helps to develop analytical, interpretive and critical
thinking. When a child masters semantic reading, then he develops oral speech
and, as a result, written speech. Meaningful reading should not be seen as a type of
reading, but rather as a level of reading. The skill of working with text is an
important component in the formation of information competence of students. One
of the main ways to develop reading literacy is a strategic approach to teaching
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meaningful reading. To work with the test at each stage, the reader chooses his own
strategies.

Learning strategies are a set of actions that a learner takes to facilitate learning,
make it more efficient, effective, faster, more enjoyable, and aim and bring learning
activities closer to their own goals. If successful, the student remembers the ways of
his actions, operations, resources used, transfers the strategy to other situations,
makes it universal. The number of strategies and the frequency of their use are
individual. The individual value of the strategy is realized by the individual. Thus,
a strategy (in learning) is primarily a systematic plan, a program of actions and
operations, consciously applied to manage learning in order to improve it.

Teaching reading strategies and the consistent application of reading strategies
for different texts will allow the subject teacher to change the methodology of the
lesson, to differentiate, individualize and intensify the learning process as much as
possible, since most of the strategies provide for individual, pair work and work in
small groups, including research. The use of reading strategies will give the work
with the text a dialogue and interactive character, directly connect reading with
other types of speech activity - speaking and writing. The implementation of this
approach in daily educational practice changes the nature of working with text,
making the reading process itself interactive. The student, in the process of
mastering reading strategies, learns to control his understanding of the text. To
successfully master the text, the student must master a set of techniques, strategies
for working with textual information. The choice of strategies is individual, but in
order to make a choice, the student must have a repertoire of strategies in his
experience.

Strategy is not the simple application of one means on the basis of one rule.
This is a group of actions and operations organized to achieve a goal, subordinate
to the movement towards a common ultimate goal. N.N. Smetannikova offers the
following types of strategies for working with informational text: pre-text activity
strategies; text activity strategies; post-text strategies; vocabulary development
strategy; text compression strategy; general educational strategies.

We will consider the concept of strategy as a plan-program of joint activities in
which the student works independently under the guidance of a teacher. In the
educational process, three strategies are mainly used: pre-text activity strategies;
strategies of text activity strategy; post-text strategies.

Pre-text activity strategies are a fairly new phenomenon in the work of a
teacher. Previously, this stage was limited to the “Read the text” task. The purpose
of pretext strategies are: setting goals and objectives of reading; updating or
familiarization with important concepts, terms, keywords; updating of previous
knowledge; diagnostics; formation of a reading attitude with the help of questions
or tasks; increasing the speed of reading and the number of readings; reader
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motivation; inclusion of the mechanism of anticipation - prediction of content,
thematic and emotional orientation; the formation of the ability and habit to think
about a book before reading.

With the help of anticipation - a guess, a mental anticipation of the content and
a plan for the subsequent presentation - the reader runs ahead in thought. He not
only understands what the author is talking about in the text being read at the
moment, but also assumes, guesses - according to the logic of the development of
the author's thought - what he should say after this. The reader becomes a kind of
collaborator. He himself "continues" the author's text, he mentally "writes" the
continuation. Such a position causes high intellectual activity, does not allow losing
the thread of presentation, the author’s train of thought, helps to notice all
deviations, all unexpected moves and shades, involuntarily sets in a critical mood
in all cases of discrepancies between the author’s guess and the actual train of
thought.

Psychologist L.I. Kaplan notes that already reading the title of the text causes
the desire to formulate something similar to a "hypothesis" about the further
content. In such cases, the reading process takes on the character of a test of this
assumption. Whether this “hypothesis” was justified or not, it always contributes to
a better understanding of the text. The process of understanding is activated,
became purposeful. By building a hypothesis, the reader draws on the stock of his
knowledge on the subject. Thanks to this, he enters the circle of problems discussed
in advance, and then actively compares what is expressed in the text with what he
knows from his past experience. There are several types of anticipation:
anticipation of the plan of subsequent presentation (it helps to control the
composition of the work, to comprehend its logical structure); anticipation of the
content of the subsequent presentation (it helps to correlate parts of the text
according to content, to control meaningful connections in the text). If the author
describes specific facts, then he leads the reader to their generalization, to the
conclusion from them, and the reader anticipates this conclusion, guesses about it
(anticipation of the conclusion). If the author has formulated a general position,
said about any subject in a general form, then, after this, he will probably explain it,
substantiate it, specify it. The reader expects clarification and, looking ahead, builds
guesses about it (anticipation of justification). Anticipation forces you to correlate
parts of the text according to content, to use your own knowledge to correctly
understand the connections and relationships in the text. The result is high
intellectual activity; the text is comprehended deeply and critically, which, in fact,
was required.

Pre-reading questions. The questions that precede the presentation encourage
the reader to look for an answer in the text, compare it with the question and with
their own knowledge of the subject, i.e. activate mental activity. Questions usually
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arise when there are difficult to understand, problematic places in the text.
Questions are also raised about the general features of the text, in particular, logical
and other errors in it (violations of evidence or consistency, complicated
accessibility of presentation). The reason for the questions is also the natural
limitation of the text: the thought in the text is not revealed immediately, but
gradually and, being unfinished, prompts the question; the idea in the text is not
fully disclosed, since what, in the author's opinion, is well known to the reader, is
omitted.

Much will be given to the reader by questions related to the meaning and role
of individual words. For example, is there really that relationship between the parts
of the text that establishes the word that serves as a link between them. Especially
important is the ability to notice, highlight the characteristic semantic details of the
text, i.e. ability to its semantic microanalysis. It can rightly be regarded as one of the
manifestations of such a valued criticality of the mind. From the position of
awakening interest in reading, researchers note the following most productive pre-

"Brainstorm"- The goal of the strategy is to update previous knowledge and
experience relevant to the topic of the text. Working process: What associations do
you have about the stated topic?

The teacher writes down all the named associations. (Now let's read the text
and see if the information you gave in the Brainstorm is adequate to what we
learned from the text).

"Glossary". The goal of the strategy is to update and repeat the vocabulary
associated with the topic of the text. Working process: We will read the informative
text “When did cinema appear?” Look at the list of words and mark those that may
be related to the text. (When you finish reading the text, go back to these words and
look at their meaning and the use of words used in the text).

"Dissection of the Question". The goal of the strategy is a semantic guess about
the possible content of the text based on its title.

Working process: Read the title of the text and divide it into semantic groups.
What do you think the text will be about?

"Alphabet at the Round Table"-We plan to read and discuss the topic of the
relationship between man and animals, man and nature. On the alphabet map
provided to you, write the titles or authors of books that are related to this topic.
The discussion of the results takes place according to the method of free discussion.

"Competing with a Writer". The goal is to motivate the person to read the
book. Try to predict the content of the book by looking at the illustrations. One
student offers his own version of the plot of the book, the rest supplement it. The
goal is to understand the text and create its reader's interpretation.

Text Activity Strategies. The goals of strategies in the executive phase of
reading are: development of its mechanisms, that is, putting forward a hypothesis
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about the content of what is being read, its confirmation / rejection, contextual and
semantic conjecture, reflection while reading about what and how I read and how
well I understand what I read. The main principles of the strategies of this stage,
the stage of text activity, are: stop activity, thinking out loud, forecast, the
establishment of diverse and multidirectional connections and relationships in the
course of the development of the plot. The teacher intervenes in the student's
reading process in order to help, provide additional information and simply
educate. The more difficult the material with which the reader works, the more
help the teacher needs. Therefore, the most effective strategies will be those
associated with keeping records in a variety of forms, with reading guides, with
multiple options for working with a word.

Texting strategies include: “Reading in a circle” (alternate reading) ”(goal:
checking understanding of the text read aloud), “Reading to yourself with
questions” (goal: to teach you to read the text thoughtfully, asking yourself more
and more complicated questions); "Reading with stops" (goal: managing the
process of comprehending the text while reading it); “Reading to yourself with
notes” (goal: monitoring the understanding of the text being read and its critical
analysis).

The development of semantic reading skills is also effectively facilitated by the
use of critical thinking technology, the content of which is aimed at forming a
thoughtful reader who is able to analyze, compare, contrast and evaluate familiar
and new information. Technologies for the development of critical thinking, as well
as strategies for the development of semantic reading, are aimed at forming a
thoughtful reader who analyzes, compares, contrasts and evaluates familiar and
new information. This technology is a system of strategies and methodological
techniques designed for use in various subject areas, types and forms of work. It
allows you to achieve such educational results as: ability to work with information
flow in different fields of knowledge; the ability to express one's thoughts (orally
and in writing) clearly, confidently, specifically in relation to others; the ability to
develop one's own opinion on the basis of comprehension of various experiences,
ideas and ideas; the ability to solve problems, the ability to independently engage
in their own learning (academic mobility); the ability to cooperate and work in a
group, the ability to build constructive relationships with other people.

A training session developed using the technology of critical thinking is built
on the basis of three main stages, conditionally named - ‘"challenge",
"comprehension", "reflection".

"Challenge" - stimulating interest in new knowledge occurs through the
"extraction" of what is already known on this topic and clarifying the questions that
have arisen. The questions that have arisen raise the need for new knowledge. This
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stage contributes to the emergence or strengthening of motivation in the
knowledge of new material studied at the second stage.

“Comprehension” - students are presented with new material in the form of a
text and the process of accepting new information by students is organized. There
is an active acquisition and comprehension of new information. The main task is to
maintain the activity, interest and momentum of movement created during the
challenge stage. It is important to support students' efforts to track their own
understanding. At this point, students consciously link the new with the already
known. At this stage, critical and comparative analysis and synthesis are carried
out.

"Reflection" - students' awareness of new knowledge, holistic understanding,
appropriation and generalization of the information received; development of one's
own attitude to the studied material. The student sees the meaning in his actions,
correlates them with the result, realizes the experience gained. The features of the
technology lie in the fact that students are placed in a situation of independent
work with information presented in the form of a text that needs to be perceived,
ranked by novelty and significance, creatively interpreted, made predictions,
conclusions and generalizations. It gives students a tool that teaches them how to
work independently with new information.

Thus, working with a book (with a text) is a specific system of skills that
everyone can and should master. Individual differences and abilities play an
important role, but the basis of working with the book is made up of specific
actions and operations that are available to each person. These actions and
operations include: operations of semantic perception of text elements;
understanding of words, sentences, paragraphs; understanding of what (about
which subjects) the text says (and the ability to draw up a plan on this basis), and
what exactly is said about it (and the ability to make extracts and draw up abstracts
on this basis), i.e. understanding the main judgments (statements) of the text;
understanding how the subjects are logically connected in the text and the ability,
on the basis of this, to draw up a graph diagram of its main content; understanding
the main idea of the text and its subtext; understanding how the content of a given
text is related to the content of other studied texts (and on this basis, the
interpretation of the text).

The above operations underlie the possession of semantic (learning) reading -
the main type of reading as part of educational activity, the result of which is a
deep, comprehensive understanding of educational information (text). To master
this type of reading, it is necessary to master the methods of understanding
(comprehension) of the educational text.
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